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Abstract 

The process of globalization has promoted a world-wide spread of English; at the same time, the language 

itself has been extensively used as an instrument for the spread of neo-liberalism. How is the spread of 

English affecting language policy in Europe, particularly in the newly admitted European Union member 

states undergoing post-socialist transition? To answer this question, the author conducts a quantitative 

analysis of higher education systems of these countries and looks at the place English occupies in relation to 

the native languages as well as other foreign languages. Analysis of the findings brings about two important 

conclusions. One is that English, thus far, is not endangering the native languages, which carry on the 

solidarity function. The other is that internalization of education, acclaimed as one of the postulates of the all-

European higher educational area under the auspices of the Bologna process, is not taking place because 

English, as a language of power, holds unquestioned preponderance among other foreign languages. This 

fact stands calls for a healthier language policy, in which the higher education subsector is an important 

actor.  
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INTRODUCTION: THE EU LANGUAGE POLICY AND HIGHER EDUCATION 

The process of European integration has been associated with the broader-scale process of economic and 

cultural globalization. It has been attracting the interest of language policy-makers as a field of potential 

linguistic conflicts due to the world-wide spread of English as one of the ubiquitous attributes of the 

globalization process. Phillipson (2003a) contends that “Europeans are being united by the language they do 

not have in common” (p. 20). Indeed, English is an official language of only two EU member states – the 

United Kingdom and Ireland – but its use is increasing in the European Union. Will English endanger the 

languages of other EU member states? This is the question a solution to which lies in a well-balanced 

language policy. Meanwhile, some researchers predict that languages of the newly-admitted members of the 



EU might have a diminished status compared to those of founder states because of the possible tradeoffs 

caused by each change in the EU language policy (Phillipson, 2003a). The aim of this paper is to provide 

evidence on whether or not English is starting to dominate the linguistic landscapes of the EU newly-

admitted member states.  

Geographically, the present research is focused on the recent EU members – countries of the Baltic 

region (Estonia, Latvia, and Lithuania) and the west-Slavonic part of Eastern Europe (Czech Republic, 

Poland, and Slovakia). Taking into account the important role of education in the world-wide spread of 

English, I focused on the educational sector of these countries, particularly on the higher education 

subsector. The choice is not random. Higher education differs form primary and secondary subsectors in 

many respects. First of all, it is not mandatory, and decisions depend upon students’ choice rather than their 

parents’ preferences. These choices are related to students’ prospective careers, and this factor makes the 

higher education subsector more market-driven in comparison to mass education. One more important 

difference is that higher education is the area most concerned with academic exchange, a fact reflected in 

institutions joining intra-European academic consortia and applying credit transfer systems to ensure 

students’ and researchers’ mobility. Claim for proficiency in English has been widely cited as a factor 

contributing to success in higher education. The Anglicization of higher education, as opposed to the 

indigenization of the primary level, has been a feature of the World Bank loan conditionalities, and is viewed 

as part of the global Anglicization agenda (Mazrui, 2004). Thus, my assumption is that higher education 

systems provide a good reflection of language-related processes within their societies.  

The present paper consists of a theoretical and an empirical part. The theoretical part includes a 

review of literature on the linguistic globalization issues: the power of a language and factors underlying its 

spread. This is followed by the empirical part, with an analysis of findings. Concluding remarks contain a 

discussion based on the findings. 

 

A REVIEW OF LITERATURE ON THE POWER AND GLOBAL SPREAD OF THE ENGLISH LANGUAGE 
 
It is seldom doubted nowadays that the force pushing forward the process of economic globalization is the 

economic and military power of the USA (Crystal, 2003; Phillipson 1992). As the official language of this 

country is English, it is being utilized to keep the globalization process working, and therefore is being spread 

throughout the world. Attention of numerous researchers has been drawn to English-related issues in the 



context of globalization. In their writings they have been addressing factors contributing to the global spread 

of English, power of language, death of minority languages, consequences of English domination, linguistic 

forecast, and the like. Naturally enough, opinions of different researchers are divided across several lines, 

and sometimes opposed to each other. In this part of the article, I will provide an overview and comparison of 

the viewpoints developed by the two prominent contributors to the field: Robert Philipson and Janina Brutt-

Griffler. 

Before I do this, a few words should be said about power assigned to a language and why we talk 

about English as a language of power. Patrick (2001) explores “how language choice is used strategically to 

negotiate relations of power and solidarity” (p. 304). The ethnographic and linguistic data for the analysis 

were collected in an Arctic Quebec settlement, which is as a micro-model of a multilingual society: the 

indigenous population, to different extents, uses four languages, of which two are aboriginal (Inuktitut and 

Cree), and the other two are the languages imposed by the struggling global powers – English and French. 

Patrick (2001) traces the historical, political and economic processes relevant to the development of the local 

language policy. The use of English was promoted by missionary and state education, and further reinforced 

by the introduction of wage labor. However, the uprising of Quebec nationalism in the 1960s made the local 

governmental and business agencies shift to French. While Inuktitut, due to its institutionalization, has 

successfully survived the colonization period and is now used in everyday settings and local institutions, the 

indigenous people are compelled to admit the need of a “global” language to be successful in the workplace. 

Thus, choices had to be made as to which of the two global languages to learn. As Patrick’s (2001) 

examples suggest, thus far the preference has been given to English. While being a workplace asset as 

much as French, it also “appears to have a solidarity function” (p. 307). In addition, English is preferred to 

French because it is often perceived as part of a self-referencing identity by the local people.  

Patrick (2001) reveals forces determining the survival of a local language and the imposition of a 

global one: education, institutionalization, nationalism, economy and governance, social solidarity, and 

personal identity. Inuktitut has had better chances of survival than Cree due to its official introduction at 

school. French, despite its penetration into administration and business due to an outbreak of nationalism, 

has been largely neglected in favor of English because access to practicing it is limited by the social 

constraints of the local community. The functions of power and solidarity carried out by a certain language 



determine how language policy and practice are implemented in a particular historical, political, and 

socioeconomic setting.  

The global spread of English is, on the one hand, a product of globalization, on the other – its 

instrument. It has been noted that one of the characteristic features of globalization discourse is hidden 

agency (Berardi, 2001; de Cillia, Reisigl & Wodak, 1999) – passive constructions and transference are 

preferred, most likely because agency very often means responsibility. What Phillipson (1992) undertakes in 

his work is to find who the agency in the global spread of English belongs to. His research encompasses 

periods from colonization to contemporary times marked by the spread of neo-liberal ideology (in which 

English, according to Phillipson, plays the primary role). The author’s review of colonial education system 

focuses on the comparison of the British and French systems. He challenges the widespread view according 

to which those were two distinct systems, each marked by their own signposts. In terms of language policy, it 

means that the French, following the concept of assimilation, promoted the study and use of their 

metropolitan language; whereas the British, with the concept of adaptation as centerpiece of their colonial 

education policy, relied mostly upon indigenous vernaculars in the education of native populations (Asiwaju, 

1975; White, 1996). According to Phillipson (1992), this view does not reflect the actual reality: “in Indo-China 

the French departed from their French-only policy and allowed education in local languages” (p. 111), while 

in British colonies “instruction through a local language was invariably seen as a transitional phase prior to 

instruction in English” (p. 112). Moreover, English was seen by colonizers as superior to any indigenous 

language, and this linguicism is, in the author’s opinion, where the root of linguistic imperialism is. In colonial 

education the linguicist ideas were supported by budgets and institutions to consolidate English dominance 

over other languages. Phillipson’s (1992) claim is that this situation did not change in the post/neo-colonial 

period, when agency for the spread of English was assumed by the British Council. Acting as an organization 

seemingly independent from the British government, it has been disguising its true political intentions, which 

are, in fact, “the security of worldwide British investments” (p. 151).  

In the post-Second World War period, Britain ceased to be the only power interested in the 

worldwide promotion of English. Just like the British, the Americans developed their cultural policy based on 

the study of English, to promote the spread of their economic influence. Agency in American promotion of 

English belongs primarily to the United States Information Service. Beginning with the 1960s, American and 

British efforts to spread English worldwide were integrated to achieve maximum effect.  



How is English spread, according to Phillipson (1992)? It really may come as a shock to an ELT 

professional to learn that the whole profession was established to serve the interests of the world imperialist 

elite. Even the whole field of applied linguistics appears to have been invented and institutionalized for the 

same purpose. The process of creating the ELT profession was accompanied by the process of language 

policy and planning for underdeveloped countries. Thus, a framework was created to impose on these 

countries a cultural paradigm that would serve the political and economic interests of the Centre.  

The work of Brutt-Griffler (2004), cannot be fully understood and evaluated without prior familiarizing 

with Phillipson’s (1992) viewpoint, because it arises out of criticism of linguistic imperialism. Hotly debated, 

criticized and opposed, this work, however, possesses one valuable feature – it shifts the focus of attention 

from the top-down to the bottom-up relationship in the spread of global English. By the top-down mode we 

understand the type of relationship in which the powerful colonizer imposes his will upon the colonized. 

Phillipson (1992) is obviously concerned with this type of relationship. This approach is dubbed Eurocentric 

by Brutt-Griffler (2004) because it overlooks the role of non-Westerners in the world history, making mention 

of them only as passive subjects. She offers us to look at the process of the spread of English from a 

different angle – seeing the colonized as “active shapers of the language policy environment who at least 

codetermined the context and at the most seized the initiative from the institutional planners” (p. 63).  

Brutt-Griffler’s (2004) approach arises out of the sociolinguistic concept of speech communities. 

Thus, a linguistic spread (including the worldwide spread of English) should be viewed as a process of 

adoption of a language by some communities from others, rather than imposition of this language in the form 

of a military dictatorship. This process is termed macroacquisition, and presupposes not only the spread of a 

language, but also its change. According to the author, these speech communities cannot be conceived of as 

merely passive recipients of an incentive imposed on them by active agents. For Brutt-Griffler’s (2004), 

“language policy and planning is a phenomenon that is carried out with respect to speech communities and 

not languages” (p. 24). Thus, to her, World English cannot be product of a carefully elaborated and carried 

out policy. Moreover, she argues, the British Empire simply never had any consistent policy aimed at 

imposing its metropolitan language upon the indigenous population of its colonies, except probably in the 

case of British Papua New Guinea. Brutt-Griffler’s (2004) uses the examples of the colonial linguistic policies 

in India, Ceylon, Egypt, and Nigeria to support the view that total Anglicization of indigenous peoples was by 

far not the goal of British colonial governments. What they really needed was a small percentage of local 



English-speaking elité to assist them as mediums between administration and masses, as part of the 

principle of indirect rule. This made the English language and education desirable in the eyes of natives, as it 

gave them the opportunity to reach beyond the place designated for them by imperial political economy, 

which was hard manual labour either in industry or agriculture.  

As implied by Brutt-Griffler (2004), English possesses colonizing as well as liberating aspects, and 

the choice of opportunity belongs to a certain speech community. One advantage of this approach is that it 

takes into account human factor underlying language spread, and English therefore appears devoid of 

inherently sinister connotation imposed on it by linguistic imperialism theorists. However, putting herself in 

direct opposition to Phillipson (1992), Brutt-Griffler (2004) seems to underestimate all other factors, including 

economic and military ones.  

Both scholars dedicate a hefty portion of their research to the role of colonial education systems, 

sometimes referring to the same sources (e.g. Macaulay) to, quite paradoxically, arrive at opposite 

conclusions. This, in part, can be explained by the fact that among academicians there is no consistency in 

their view of the role of English in colonial educational system. While some would argue that, following the 

experience of religious missions, British colonial educators favoured indigenous languages over English 

(Asiwaju, 1975; White, 1996; Steiner-Khamsi & Quist, 2000), others refer to evidence of discouragement of 

local vernaculars in favour of English (Clignet & Foster, 1964; Crystal, 2003; Mazrui, 2004). As it appears, 

Brutt-Griffler (2004) and Phillipson (1992) are in different camps concerning this issue. Furthermore, British 

colonial administration is notorious for its decentralized lasses-faire attitude, leaving local government up to 

local authorities. As a result, “[c]olonial policies, including education, tended to vary from place to place, and 

sometimes from time to time in the same place” (Asiwaju, 1975, p. 450). This inconsistency might have 

contributed to the dichotomization of Phillipson’s (1992) and Brutt-Griffler’s (2004) viewpoints. Yet, my 

opinion is that they have to be viewed like Yin and Yang, opposites complementing each other and 

comprising a whole.  

Coming back to Phillipson (1992) and his imperialist view the of spread of English, I think it relevant 

for the purpose of the present article to see how the author views the application of this concept in one 

particular part of the world – Europe – and more particularly, in the countries comprising the European 

Union. Phillipson (2003a) analyzes “the EU supra-national linguistic mosaic” (p. 21) to determine the ways 

“language policy issues […] need to be addressed at many levels and in many ways, if democratic 



communication in the EU is to be ensured” (p. 20). As it turns out, again the power of English and its 

accessibility are at play, producing inequality between “English-speaking haves and non-English-speaking 

have-nots” (p. 20). The author seriously doubts the workability of the official EU language policy – all 11 

languages (at the time the article was written) having equal rights – and gives reasons for that. Phillipson 

(2003a) insists that hierarchy does exist among these languages, with English and French being on top. 

Furthermore, English dominates scientific writing, military cooperation, youth culture, mass media, etc. This 

happens, according to the author, due to the fact that no consistent language policy exists in the EU that 

would ensure putting into practice what exists on paper. As a result, “there are hierarchization processes at 

work that favour the dominant languages and the modes of thought associated with them” (p. 21). Further 

on, Phillipson (2003a) ceases speaking about “languages”, and speaks about one language instead 

(English), exploring reasons why it has become dominant. These factors include: 

• the whole globalization framework, with international, yet American-based, agencies (the 

World Bank, the WTO, NATO, etc.) promoting the use of English; 

• low level of language awareness in the majority of the EU member states; 

• lack of responsibility for language policy due to its shared distribution among different 

ministries; 

• gap between scholarly research and the real life of society; 

• wide use of English even by non-native speakers and popular demand for it due to its high 

perceived value; 

• pervasiveness of English in educational systems; and 

• inconsistencies in policy concerning minority languages across the EU states. 

A lot of the aforementioned points are reiterated in Phillipson’s 2003 book English-only Europe? 

Challenging Language Policy. The author warns against a lasses-faire approach to linguistic policy, which 

“leaving matters to the laws of the linguistic market, entails serious dangers and risks” (p. 18). In Phillipson’s 

(2003b) opinion, governments should assume responsibility for linguistic policy in their countries, and he 

refers to Poland and Hungary as positive examples. Language policy should not be alienated from social 

policy but be an integral part of it. 

Over-reliance on free market laws in the sphere of education leads to a situation in which 

“[c]orporations increasingly influence research and teaching agendas” (p. 76). Talking about the adverse 



effects of light-hearted attitudes to language policy in the sphere of science and education, Phillipson 

(2003b) warns that “[i]f scholarship is constrained within a single language, there is a risk of knowledge being 

monopolized and creativity stifled…” (p. 80). 

Phillipson (2003b) views language as a commodity, which in several ways is quite similar to money. 

These similarities are dealt with on p. 145. First of all, while money is a system of exchange for goods and 

services, language is medium for exchange of ideas. Secondly, both money and language are 

measurements of value: the former – for judgment about the value of goods and services, the latter – for 

accessing the world. Last but not least, money and language are used for storage; while money itself is a 

store of value, language is viewed as a resource for storing cultural values. For a linguistic purist, such 

comparison might seem too materialistic. However, it arises out of, and corresponds to, the factors 

contributing to the increased use of English in Europe: (1) structural (material resources & investment) – 

typically attributed to money; and (2) ideological (values and beliefs) – attributed mainly to the language 

itself. In the working out of a healthy balanced language policy for any language(s), both these factors should 

be taken into consideration. 

Phillipson (2003b) tries to analyze and consolidate the language policy experience of several 

countries (Australia, South Africa, and others), in order to offer practical considerations concerning theory 

and practice of a healthy and fair language policy. Ultimately, it has to follow the ecology of language 

paradigm proposed by Yukio Tsudo and elaborated by Tove Skutnabb-Kangas, which presupposes a move 

from monolingualism and linguicide to multilingualism and linguistic diversity; from linguistic imperialism to 

equity of communication; and from polarization between haves and have-nots to the redistribution of material 

resources (p. 161).  

However, thus far the EU language policy remains full of inconsistencies and shortcomings, and 

Phillipson (2003a; 2003b) points out factors that should be given serious consideration in order to manage 

the linguistic diversity of Europe and give its languages fair treatment. Following his analysis, the aim of the 

present work is to bring scholarly research closer to socioeconomic reality. 

 

THE STUDY  

Historical and geopolitical context 



The geopolitical map of Europe has undergone dramatic transformations since the collapse of the Soviet 

Union. Before that, it used to be more consolidated in the east. The consolidation was built around the USSR 

and was based on the Socialist ideology. All Eastern-European countries, except Albania, were parts of the 

Warsaw pact, the Socialist alternative to NATO. Economically, all Socialist countries were united under the 

roof of the Union of Mutual Economic Support. Compulsory second language at schools was Russian, as 

part of the USSR’s Russification (Russifikatsiya) policy. After the collapse, the Soviet Union became subject 

to fragmentation, while the western part of Europe started consolidating after the fall of the Berlin Wall and 

with the emergence of the European Union. More and more countries are joining the European Union, or are 

planning to do so. Cooperation in the military sphere is growing by expanding NATO to the East. These 

integrative processes have affected the educational systems of European countries, especially their higher 

education subsector, which is claiming greater transparency and mobility. Universities and academies are 

joining academic consortia, such as SOCRATES, ERASMUS and LINGUA; more and more countries are 

joining the Bologna agreement, which aims at creating an all-European higher education and research area. 

The European Credit Transfer System is being implemented to make students exchange easier. 

Interestingly, Phillipson (2003b) believes that “[s]chemes such as LINGUA and SOCRATES […] seek to 

strengthen foreign language learning and the international mobility of students and researchers” (p. 10) but in 

fact often lead to an increased use of English in education, since continental European students tend to be 

more apt than British to “diversify their linguistic and cultural competence” (p.93).   

The region in focus on this research has been deeply affected by the aforementioned processes. All 

the countries in this region shared common Socialist past: the Baltic States were part of the USSR, and 

Czechoslovakia (later divided into the Czech Republic and Slovakia) and Poland were parts of the Warsaw 

pact. After the collapse of the Soviet Union, the Baltic states did not join the Commonwealth of Independent 

States but took orientation toward European integration, as did the west-Slavonic European states. All these 

countries joined the EU in 20041, and all of them recently acquired NATO membership2. In terms of 

educational integration, they are signatories of the Bologna agreement, 3 and most of their higher educational 

institutions (HEIs) are members of the SOCRATES/ERASMUS student exchange programs.  

The method 

                                                
1 See Europa – Gateway to European Union at http://www.europa.eu.int 
2 See the North Atlantic Treaty Organization (NATO) web-site at http://www.nato.int 
3 See the National Unions of Students in Europe site at http://www.esib.org 



In order to determine the status of the English language in various HEIs in the target region, I 

undertook a random internet search, entering the name of the country plus the word universities as key 

words in the Google search box. The sites were selected according to their frequency on link-pages. One of 

the most important characteristics I took into account in this research was language used as medium of 

instruction: according to Phillipson (2003b), the range of proficiency in English across different countries 

“may correlate with the degree of use of English as medium of education…” (p. 82). Additionally, attention 

was paid to such characteristics as the languages of the web-site, the number of courses offered in foreign 

languages and the distribution of languages among courses, language(s) of publication, and other issues 

related to the language policies of these institutions. An additional source of information for this research is 

the data I collected during my summer internship with World Education Services Inc., New York. I had 

access to samples of credentials issued by HEIs of the target countries. However, I restricted the sampling to 

credentials issued no earlier than 2002, which resulted in its very small size (especially for Lithuania), and no 

accurate judgments about the language policy of the issuing institutions can be made. Nevertheless, 

hopefully, this information still allows making some important inferences. 

Naturally enough, practices are likely to vary across universities as well as across countries 

because, for example, of the nature of the study: a philological university, in all probability, will promote more 

diverse language use than a technical one. We also have to take into account technical constraints imposed 

on a web-based research. Links to some of the sites just did not work at the time of this research; some sites 

are more user-friendly, while others are less; some sites provide sufficient information relevant to this study, 

whereas others do not. Additionally, there are language-related constraints due to the fact that some sites 

are only available in the local language. However, some general trends will hopefully be possible to draw. In 

presenting the findings, I diverted from the regular alphabetical approach and preferred to follow the 

geographical position, from north (Estonia) southwards (to Slovakia), to make the presentation more 

illustrative. 

Findings: the Baltic region: Estonia, Latvia and Lithuania 

Universities in Estonia may be either state-governed or private, but they all enjoy a certain degree of 

autonomy “to independently determine their academic and organizational structure, the content of teaching 



and research work, the course curricula, the requirements for admission and graduation, etc.”4. This allows 

us to assume that language policy is not imposed by the state. And in fact, the overall language map of 

Estonian HEIs is very diverse. 

The web-sites of most universities I searched through, originally in Estonian, have an English 

version. Additionally, the web-sites of Estonian Agricultural University and Estonian Business School have a 

Russian version. The site of the Estonian Academy of Music is available in Estonian only. The International 

Studies Center of the Tallinn University of Technology has a Chinese version of its site in addition to the 

English and Estonian ones (see Figure 1). 

 
Figure 1. Languages represented on web-sites of Estonian HEIs 

As noted earlier, some of the web-sites do not state clearly the language policy of the universities, 

while others do. The language of instruction at Estonian Agricultural Academy, Tallinn Pedagogical School 

and the University of Tartu is Estonian, and international students are required to take an intensive program 

of Estonian prior to the beginning of their studies (however, as further analysis revealed, there are numerous 

exceptions). The medium in the intensive program of Estonian may be Finnish, English or Russian. The only 

language-related information provided to international students by the Estonian Academy of Arts web-site is 

that most of the staff speak English (although the official language of instruction is Estonian). 

Tallinn Pedagogic University offers a program of Baltic Studies in English for international students. 

There is a department of philology at this university, where the languages of instruction are other than 

                                                
4See  the Eesti Põllumajandusülikool (Estonian Agricultural University) web-site at http://www.eau.ee 
 



English. Courses are offered in the language relevant to the area of study, so there are study programs in 

which classes are delivered in English, French, German, Russian, Swedish or an Asian language. There is 

also a program of Russian language study with English, French, German or Polish as a language of 

instruction. Thus, an impression is formed that Russian holds a strong position in this institution of higher 

learning.  

However, the University of Tartu creates a different picture. Here all non-degree semester programs 

are taught in English. The language of instruction for degree programs is Estonian, except those for the 

English group of the Department of Medicine and Baltic Studies Program, where the language of instruction 

is English. The University also offers one-semester graduate and undergraduate programs in English for 

international students. The Tallinn University of Technology has programs in English for international as well 

as Estonian students offered by the departments of International Business Administration, Information 

Technology, Industrial Engineering and Management, and Environmental Management and Cleaner 

Production.  

Information about the languages used as medium of instruction at Estonian HEIs is summarized in 

Figure 2. However, it gives only a rough quantitative picture of how many universities use this or that 

language (the same is true for all similar graphs in the present paper). The value assigned to each language 

is different, and can only be assessed provided an institution presents on its site detailed information about 

the number of courses offered in foreign languages.  



 
Figure 2. Languages represented as medium of instruction at Estonian HEIs 

Information on the language of publications is scarce. Out of the eleven recent publications at the 

University of Tartu, two are in Russian, one in English and the rest in Estonian. One more site that provides 

information about publications is that of the Estonian Business School. Here the language distribution 

between English and Estonian is approximately equal – there is an annual report of research activities 

published in both languages, the scientific journal EBS Review in English and a student newspaper in 

Estonian. 

The majority of the web-sites of Latvian higher educational institutions that I visited are bilingual – 

Latvian and English, except that of the Transport and Telecommunications Institute, which also has a 

Russian version. The site of the Daugavpils University has a link to the International Students Office, whose 

site is available in English, French, German, Latvian and Russian. However, there are monolingual sites as 

well: the site of the Stockholm School of Economics in Riga is only in English, while the sites of the Latvian 

Academy of Arts and the Latvian Academy of Culture are only in Latvian (see Figure 3). 



 
Figure 3. Languages represented on web-sites of Latvian HEIs 

The language policy is neither clearly stated nor consistent. The Daugavpils University has programs 

in English, German, Latvian and Russian philology conducted in the respective target language. The Latvian 

University of Agriculture offers some courses in foreign languages – English, German and Russian – but if 

we compare the places these courses occupy in the curricula of the faculties, we will see the uncontested 

preponderance of English and practically no importance of Russian.  

Riga Technical University offers a program of Electrical and Power Engineering in English. Students 

can study in English at the Medical Academy of Latvia at the departments of Medicine, Dentistry, Pharmacy, 

Rehabilitation and Nursing. The University of Latvia offers courses in English in Economics, Law, Public 

Management and International Management. Additionally, there are courses in English within the Baltic 

Study Program. At Riga Medical University, foreign students can study at the departments of Medicine, 

Dentistry, Pharmacy, Rehabilitation and Nursing, with English as the language of instruction.  

 
Figure 4. Languages represented as medium of instruction at Latvian HEIs 



In Lithuania, unlike in Estonia and Latvia, I have not found any web-sites in languages other than 

Lithuanian and English, and most of the sites I worked through are bilingual, although the sites of the Vilnius 

Academy of Arts and the Lithuanian Academy of Theater and Music are in Lithuanian only (see Figure 5). 

 
Figure 5. Languages represented on web-sites of Lithuanian HEIs 

Supposedly, the language of instruction is Lithuanian, although only the University of Klaipeda states 

it clearly, and intensive courses of Lithuanian are offered for international students. However, it does not 

mean that other languages are not spoken on Lithuanian campuses. The University of Klaipeda, for example, 

offers degree programs in English provided there are enough students interested in these programs. 

Additionally, there is a program of International Studies of the Baltic Sea Region, in which the language of 

instruction is English. Also, there are courses delivered in Russian. At the Kaunas University of Medicine, “all 

five faculties of the University offer studies in English for foreign students on a regular basis”5. 

The Lithuanian University of Agriculture and the University of Vilnius offer a substantial number of 

courses delivered in English, French and German, but again comparison shows that English is an 

undisputed leader in the number of courses offered, except at the department of Agricultural Engineering of 

the Lithuanian University of Agriculture and the department of Law of the University of Vilnius, where English 

and German occupy more or less equal positions. Among the above mentioned courses at the Lithuanian 

University of Agriculture there are courses of English and German as a foreign language. English language 

courses also include Business English and preparation for TOEFL. Courses of German as well as Russian 

as foreign languages are also offered at the University of Sauliai.  

                                                
5 See the Kauno Medicinos Universitetas (Kaunas Medical University) web-site at http://www.kmu.lt 
 



 Interestingly, among the English-speaking courses at the department of Philology of the University 

of Vilnius there are three courses dedicated to the Croatian language and literature, three courses concerned 

with Lithuanian literature and two with Russian classics. This university also offers courses of Lithuanian, 

with English used as a medium at initial stages.  

Vilnius Pedagogical University has a strong philological orientation. It has one department of 

Belarusian philology, one of Polish and three connected with Russian, plus a laboratory of Slavonic 

philology. There is also a Department of Foreign Languages, which has three sub-departments connected 

with English philology, one with French and two with German.  

The Vitautas Magnus University offers a wide range of courses in English. English also occupies a 

certain place in the university’s publications, mostly in article abstracts translated from Lithuanian. There is a 

possibility that in future English will come to occupy a greater place in this sphere, as was the case with 

some journals formerly published in a local language (Graddol, 1997).  

 
Figure 6. Languages represented as medium of instruction at Lithuanian HEIs 

Findings: the west-Slavonic European region: Poland, Czech Republic and Slovakia 

Most sites of HEIs in Poland that I revised are bilingual, in English and Polish, with a few exceptions: 

those of Wroclaw Technical University and Nicolaus Copernicus University are available only in Polish. 

There are some examples of multilingual sites: that of the Krakow University of Technology has versions in 



English, French, German, Polish, Russian and Ukrainian, and the Department of Foreign Languages of the 

Krakow Pedagogical university has its pages in English, French, German and Russian (see Figure 7). 

 
Figure 7. Languages represented on web-sites of Polish HEIs 

Just like in the case of Baltic HEIs, language policy in this region varies across universities, and 

some sites do not provide clear information on this subject. Some universities state clearly that the language 

of instruction is Polish, as does the Catholic University of Lublin. However, there are numerous exceptions: 

at philological and linguistic institutes, courses are taught in respective target languages. Moreover, the KUL 

Institute offers courses delivered in English. There is also a possibility to attend private tutorials in a foreign 

language.  

One more Polish HEI claiming Polish as a language of instruction is Maria Curie-Sklodowska 

University.  But again, there are numerous exceptions from the rule. A number of courses are delivered in 

English, French, German or Russian, and the department of modern languages (English, French, German, 

Russian, Ukrainian and other Slavonic) offer courses in respective target languages. Additionally, courses of 

French are offered by Alliance Française. The university also has the Polish Language and Culture Centre 

for Polish People from Abroad and Foreigners. A good command of Polish is also required by the Szczecin 

University of Technology. Those who do not have sufficient skills in Polish are required to accomplish a 9-

months language course.  

The Silesian University of Technology does not state its language policy directly, but its Foreign 

Language Teaching Centre offers courses of Polish for foreign students, which can be a hint that that it is the 

language of instruction. At the same time, the Centre runs classes in English, French, German, Italian, 



Russian and Spanish. The university offers undergraduate and graduate programs in Polish, and one-year 

preparatory course of Polish is required. Gdynya Maritime University requires that “foreign students should 

take nine-months course of Polish in the Polish Language Centre to acquire at least the satisfactory level of 

the language”6, thus we can conjecture that the language of instruction at this HIE is also Polish. The Krakow 

University of Technology, in its mission statement, requires from its graduates “good knowledge of foreign 

languages and fluent communication in mother tongue as well as knowledge of the Polish history and 

culture”7, although it is not clear what the language of instruction is for those students who did not learn 

Polish as a mother tongue. 

The Wroclaw University of Economics offers programs for international students conducted in 

English, German (although English is preferred, as indicated on the site)8 and Polish (in the latter case, a 

candidate is required to complete a one-year course of Polish). There also is an MBA Executive Study 

program in Management offered in English. The Medical University of Gdansk offers a 6-year MD program in 

English. The Warsaw University of Technology offers 45 courses conducted in English. English occupies a 

considerable place in the curricula of Warsaw University: degree programs in English are offered in 

American Studies, International Business, International MBA and International Economics.  

The Warsaw School of Economics offers a program in International Relations in English. There are 

also courses in English, French, German, Russian and Spanish. This Polish HEI is the only one (among 

those revised in this paper) to provide detailed information about courses offered in foreign languages. There 

is no serious competitor to English. The most multilingual division is the department of Languages and 

History of the University of Gdansk, which runs courses in Belarusian, Czech, Danish, English, Finnish, 

French, German, Greek, Italian, Latin, Norwegian, Portuguese, Russian, Serbian, Spanish, Swedish and 

Ukrainian. The university runs the Polish-German Academic forum in German. One more example of Polish-

German cooperation is the Polish-German Academic Center at the Poznan University of Technology. 

                                                
6 See the Akademia Morska w Gdyni (Gdynya Maritime University) web-site at http://www.wsm.gdynia.pl 
7 See the Politechnika Krakowska (Krakow University of Technology) web-site at http://www.pk.edu.pl 
8 See the Akademia Economiczna we Wrocławiu (Wroclaw University of Economics) web-site at http://www.ae.wroc.pl 
 



 
Figure 8. Languages represented as medium of instruction at Polish HEIs 

Information about publications is scarce. The Biophysics laboratory of the Krakow Pedagogical 

University has the list of its 72 publications, out of which 46 are in English and the rest in Polish. Information 

publications of the Gdansk Technical University are mainly in Polish. The Foreign Languages Teaching 

Centre of the Silesian Technical University mentions its members’ publications both in Polish and foreign 

scientific journals.  

The overview of Czech HEIs’ sites reveals two interesting features (see Figure 9): 

1. there are no multilingual sites, and the only foreign language used is English (the only exception 

is the site of the Business School in Ostrava, whose site has a Russian version in addition to 

Czech and English); 

2. there are a greater number of monolingual sites compared to those in other countries in this 

paper (such are the sites of Czech Technical University, J. E. Purkyne University, Masaryk 

University, and South Bohemia University).  



 
Figure 9. Languages represented on web-sites of Czech HEIs 

An interesting feature of language policy of some Czech HEIs is that studies in Czech are free, whilst 

a tuition fee is applied to studies in English (other foreign languages are seldom mentioned). One of the 

universities professing this policy is Charles University in Prague. However, not all departments offer 

accredited programs in English. The 3rd Medical Department runs the course General Medicine in English 

Curriculum, whose aim is to prepare students to take examinations in the subjects tested at entrance exams 

for medical studies. Pre-requisite for this course is a 5-month preparatory course of English. Additionally, the 

department runs a course of Medical English. This department also offers a 6-year program of General 

Medicine with Preventive Focus, delivered in English. There are other departments offering 5- and 6-year 

Master’s programs with English as the language of instruction. Some departments (the 2nd Medical 

Department, the Medical Department in Hradec Kralove, the department of Pharmacy, the department of 

Mathematics and Physics and the Department of Science) also offer PhD programs in English. In addition, 

some faculties organize short-term courses in English. The university gives an opportunity to learn the Czech 

language for those interested in it. Similar courses are operated by the Prague University of Chemical 

Technology and Silesian University.  

The department of Economics and Administration of the University of Padubice is one more 

institution to offer some study programs in English with a tuition fee. Foreign students can also start or 

continue studies of Czech.  

The University of Economics in Prague offers a course of Czech with the focus on specialization 

(Business Management). This University also offers a number of accredited programs in Czech and English 

with Czech occupying the leading position. Additionally, there are minor specialization programs in English, 



French, German and Spanish. The distribution among target languages is more or less equal, with a slight 

preponderance of English. 

The Department of Medicine of Palacky University offers a 6-year program of General Medicine 

available both in Czech and English, but the English program also includes training in Czech and Latin. 

Besides, the university offers courses of English and French for Applied Economics and Summer School of 

Slavonic Studies with respective language courses. There are also courses of Czech for foreign students, 

plus courses of Chinese, Dutch, English, French, German, Italian, Japanese, Latin, Polish, Portuguese, 

Russian or Spanish. The university boasts a lot of native speakers as instructors. The Department of Foreign 

Languages of Business School in Ostrava offers courses of English, French, German, Russian and Spanish. 

The departments of Applied Science and Mechanical Engineering of the University of West Bohemia run 

some programs available both in Czech and English, while others are only available in Czech. Other faculties 

either do not provide language-related information or have their web-pages only in Czech.  

 
Figure 10. Languages represented as medium of instruction at Czech HEIs 

The web-sites of Slovak HEIs that I worked through display the most consistent picture in terms of 

language use: they are all bilingual, in English and Slovak. The University of Veterinary Medicine in Kosice 



has web-pages of the German Academic Exchange Center in German and Alexander von Humbold-Stiftung 

Exchange Office in English and German (see Figure 11).  

 
Figure 11. Languages represented on web-sites of Slovak HEIs 

The language policies, however, vary from one institution to the next, and from department to 

department in each institution. The Comenius University of Bratislava, for instance, states that “every Faculty 

determines its own criteria for admitting of students, the extent of lectures offered in English language, etc.”9. 

The department of Medicine provides two equal opportunities: studies in English and in Slovak, although 

learning Slovak is a must for the first two years of the program, for the purpose of communication with 

Slovak-speaking professionals and patients. The departments of Mathematics and Physics & Informatics 

provide their students an opportunity to study in English after preliminary agreement. The department of 

Management has a 6-semester undergraduate program in French. Some faculties’ pages are only in Slovak. 

All university publications are in Slovak. The University of Veterinary Medicine in Kosice runs a 6-year 

program of General Veterinary Medicine both in English and Slovak.  

Some universities are overtly Slovak-speaking, like the Slovak University of Agriculture in Nitra, 

where “the courses of each degree program […] are delivered in Slovak language” and “the international 

student has to be able to follow the courses in Slovak language”10. 

                                                
9See the Univerzita Komenského (Comenius University of Bratislava) web-site at http://www.uniba.sk 
10 See the Slovenská Pol’nohospodárska Univerzita v Nitre (Slovak University of Agriculture in Nitra) web-site at 
http://www.uniag.sk 



 
Figure 12. Languages represented as medium of instruction at Slovak HEIs 

Summary 

Analyzing the above data (summarized in Figures 13 and 14), one conclusion is that the 

Anglicization of higher education in the Baltic region has occurred to a greater degree in Latvia and 

Lithuania, and to a lesser in Estonia. In Lithuania, practically no university uses Russian on its web-site. 

There are a substantial number of courses offered in English both in Latvia and Lithuania. However, this 

conclusion is not free of generalization, because there exist huge variations among Estonian HEIs, with the 

University of Tartu being more Anglicized than, for instance, Tallinn Pedagogical University. Additionally, in 

all the Baltic states there is a tendency to include courses in other major European languages (French and 

German), although their share is small compared with that of English. Besides, in Estonia and Lithuania, 

languages of the neighboring regions are used at philological departments: in Estonia – Finnish and 

Swedish, in Lithuania – Belarusian, Polish and Russian. Courses of Russian as a foreign language are 

offered in all the three countries, probably due to their shared USSR past. Interest for Asian languages is 

quite insignificant (see Figure 14). All the three countries have universities offering courses in regional 

studies with English as a language of instruction and some universities offer courses in Slavonic studies 

either in English or in Russian. Use of the local language is promoted among international students by 

stating a policy in university regulation and offering language courses. Universities related to arts and culture 

are almost entirely monolingual. 

An important consideration related to language policy is the language of school credentials, since it 

is easier to transfer credential evaluation if they are issued in a widely-used language. Nevertheless, out of 

the eight Estonian credentials that I chose for sampling (see the Method section), four are in Estonian only. 



Out of the remaining four, two are in English and two are bilingual (English and Estonian). In contrast, out of 

four Latvian credentials, only one is in Latvian only, one is bilingual, and two are in English. Although the 

sampling is small, it supports my argument about the level of Anglicization of higher education in the Baltic 

states.  

.  

 
Figure 13. Languages represented on web-sites of Baltic HEIs 

 

 
Figure 14. Languages represented as medium of instruction at Baltic HEIs 

The overall picture of university curricula in the west-Slavonic region of Europe shows that English 

holds strong preponderance among foreign languages, although it is not rendering local languages out of 



use (see Figures 15 and 16). Where information is available, analysis reveals that programs and courses in 

the local language outnumber those in English. Some universities clearly state preference for the local 

language by indicating it in the institution regulation (in Poland) or applying a tuition fee to studies in English 

(in Czech Republic). Many departments and some entire institutions are local language-speaking only. 

Courses of the local language are offered and often required in all the three countries. Slovakia seems to be 

most open to introducing English-speaking courses in its HEIs’ curricula, although Slovak still holds a strong 

position. The second language in terms of popularity is German, probably due to the fact of Germany being 

the immediate neighbor and the countries’ effort to establish academic cooperation with it. Next comes 

French, then other European languages. This order reflects the general EU pattern according to the 1995 

survey by the European Bureau of the Lesser Used Languages (in Graddol, 1997). Eastern-Slavonic 

languages (especially Russian and Ukrainian) are still popular, probably as an incentive to develop academic 

relationship with the eastern neighbors. Interest in Asian languages is very moderate.  

 
Figure 15. Languages represented on web-sites of west-Slavonic HEIs 



 
*as a foreign language 

Figure 16. Languages represented as medium of instruction at west-Slavonic HEIs 

As for the credentials issued in this region, the largest sampling was collected for Poland, and the 

results support my argument about preference for the local language: out of eighteen credentials, fourteen 

are in Polish only. Only two are entirely in English, and two are bilingual. The situation is different in the 

Czech Republic: out of five credentials, four contain English (two are bilingual); only one is entirely in Czech. 

In Slovakia, all the five sampled credentials are in the local language, which confirms the strong position of 

the local language in higher education in the target region 

CONCLUSION 

The present analysis, with all its limitations related to the information sources, still shows a rather optimistic 

picture in terms of local language use in the higher education systems of the newly admitted EU members. It 

would take thorough historical, linguistic, sociopolitical and ethnopsychological research to reveal the roots of 



this phenomenon. At the same time, with a few exceptions, English is the uncontested leader among other 

foreign languages.  

I believe the HEIs of the countries in focus had done a lot of work to prepare their curricula for joining 

the European community. It is no doubt that still more will have to be done after the transition. It is difficult to 

predict how this will affect HEIs’ policies as well as society at large. Hopefully, they will not become entirely 

bilingual at the expense of European languages other than English; and the good start in terms of native 

language use also gives hope that English will not dominate the educational system and other spheres of life 

in the region.  

Roots of this hope can be found in the phenomenon termed language awareness, which, as 

Phillipson (2003) contends, “tends to be high … in formerly colonized countries and lower elsewhere” (p. 25). 

We can speculate that the time spent under the socialist regime can be called colonization. Inhabitants of the 

Baltic states refer to that time as ‘occupation’, and the 1968 revolt in Prague stands to witness dissatisfaction 

with, and defiance to, the USSR-imposed socialist regime and Russification that went along with it. My 

argument is that the main concern in the region is not the danger from English to the local languages but that 

to foreign languages other than English.  

I am of the opinion that the survival and wide use of the local languages in the target states occurred 

mainly due to nationalism (opposition to Russification) and can be viewed as an anti-socialist reaction 

(Steiner-Khamsi, 2005). Thus, they seem to carry on what (Patrick, 2001) termed the solidarity function. The 

reaction to English is complex: on the one hand, in the post-socialist framework, it may be viewed as 

possessing liberation power; on the other, it is perceived as a language of power and opportunity. The latter 

can be seen from the place English occupies in instruction of courses in economics and management, 

international relations and politics, computer science, medicine, and other fields of study with high economic 

payoff. All other European languages in use (except French, German and Russian) are almost entirely 

limited to philological departments. These facts press to acknowledge that higher education in the region, 

instead of being internalized, as it was initially supposed by the Bologna agreement, is in fact being 

Anglicized. 

I would also speculate that Russian, although to a lesser degree that it used to have, is still going to 

be present in the education systems of the target region, especially in the countries with a considerable 

Russian Diaspora (the Baltic countries). The first wave of an anti-socialist (and anti-Russian) reaction 



appears to have given way to a post-socialist one, in which “[t]he common socialist past is presently 

considered less meaningful than the common future with (Western) European countries and other European 

Union accession countries” (Steiner-Khamsi, 2005, p. 172). One example is described by Ivetta Silova 

(2004) as borrowing the language of new allies (in the title). The newly established western-European 

democracies, in response to pressure from the EU to reform their education systems as a pre-condition for 

their membership, have adopted the whole discourse around Western educational concepts like pluralism 

and multiculturalism. In Latvia (and, possibly, in a broader Baltic context) the result was that “Russian 

language schools moved from being associated with ‘Soviet/Russian state instruments’ and ‘nests of Soviet 

occupants’ in the early 1990s to ‘symbols of multiculturalism and pluralism’ by the end of the decade” (p. 78). 

Thus, the paradigm shift in education has lead to the preservation of the Soviet artifact (Russian language 

schools and departments), but in a new democratic context. 

In conclusion, I would like to suggest that the language-related experiences of the new members of 

the EU be studied as a valuable asset for the elaboration of a healthy and well-balanced multilingual policy 

that would make it possible for all EU members to maximize the opportunities of globalization and avoid its 

adverse effects without losing local identity.  
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